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language	 preference	 and	 use	 as	 well	 as	 the	 attitudes	 and	 beliefs	 that	 may	 impact	 the	
maintenance	and	revitalization	of	endangered	 languages.	There	has	also	been	considerable	
examination	 of	 the	 motivations	 that	 impact	 second	 language	 learning	 and	 the	 choices	
speakers	make	regarding	second	language	learning	and	use.	However	this	research	has	rarely	
extended	to	exploring	the	motivations	influencing	language	choices	in	contexts	where	one	of	
the	 languages	 is	 an	 endangered	mother‐tongue	 language.	Analyzing	 a	 portion	 of	 the	 data	
gathered	 from	 a	 larger	 study	 on	 language	 attitudes	 and	 practices,	 this	 study	 explores	 the	
language	choices	of	members	of	an	indigenous	community	in	Costa	Rica	and	the	motivations	
that	appear	to	 influence	those	choices.	An	analysis	 is	also	made	of	the	relationship	between	





many	 areas	 of	 the	world	 (Bradley,	 2002;	Harrison,	 2007;	 Linden,	 1991).	 This	 continuing	
threat	has	resulted	in	an	ongoing	need	for	an	exploration	of	contributing	factors	that	may	
impact	 the	 success	 of	 language	 revitalization	 efforts	 being	 undertaken	 to	 preserve	
endangered	 languages.	 One	 of	 these	 factors,	 attitudes	 about	 a	 language,	 has	 long	 been	
viewed	 by	 researchers	 “as	 a	 decisive	 influence	 on	 processes	 of	 linguistic	 variation	 and	
change,	 language	 planning,	 and	 the	 maintenance	 or	 loss	 of	 languages	 in	 a	 community”	
(Choi,	2003,	p.	82).	As	a	result,	several	researchers	have	undertaken	studies	in	a	variety	of	
contexts	worldwide	 to	 explore	 language	 preference	 and	 use	 as	well	 as	 the	 attitudes	 and	








also	 be	 true—that	 a	 negative	 attitude	 would	 be	 likely	 to	 discourage	 language	 use	 and	
therefore	 might	 result	 in	 language	 shift	 or	 loss.	 A	 number	 of	 authors	 (Baker,	 1988;	




behavior	 is	 not	 nearly	 as	 straightforward	 and	 simplistic	 as	 it	 would	 at	 first	 appear.	
Contrary	to	the	conclusion	that	a	positive	attitude	toward	a	language	will	inevitably	result	
in	 positive	 action	with	 regard	 to	 language	 use,	 research	 undertaken	 by	 Baker	 (1988)	 in	
Ireland,	 Scotland,	 and	 Wales,	 Hornberger	 (1988)	 in	 Peru,	 and	 King	 (2000)	 in	 Ecuador	
revealed	 an	 apparent	 cultural	 or	 linguistic	 pride	 in	 the	 participants’	 mother	 tongue	
languages;1	however,	those	positive	feelings	were	not	reflected	in	actual	language	use.	My	
own	 research	 in	 Costa	 Rica	 (Blackwood,	 2009)	 on	 language	 attitudes	 and	 practices	 has	
yielded	similar	evidence	of	the	difficulty	in	correctly	predicting	language	behavior	based	on	
language	 attitudes.	 This	 apparent	 disconnect	 between	 language	 attitude	 and	 linguistic	
action	 leads	 to	 the	question	of	whether	attitude	 is	as	much	of	 a	 “decisive	 influence	…	on	
maintenance	or	loss	of	languages	in	a	community”	as	Choi	(2003)	contends,	or	if	there	are	
other	 factors	 which	 may	 motivate	 language	 choice	 and	 use,	 and	 additionally,	 whether	
information	 regarding	 those	 motivational	 factors	 may	 prove	 to	 be	 useful	 in	 informing	
decisions	regarding	language	revitalization	efforts.	
	 In	 an	 attempt	 to	 answer	 these	 questions	 and	 identify	 the	 probable	 underlying	
motivations	 that	 impact	 language	 choices	 and	 behavior	 with	 a	 view	 toward	 informing	










language	 revitalization	 efforts.	 This	 lack	 of	 research	 is	 particularly	 apparent	 when	
considering	smaller	indigenous	populations	such	as	the	Bribri	of	Costa	Rica.	This	review	of	
the	 literature	 will	 examine	 three	 areas.	 First,	 I	 will	 explore	 what	 is	 meant	 by	 language	
choice,	followed	by	an	examination	of	perspectives	on	language	motivations.	Finally,	I	will	





ideas	 of	 Choice	 Theory,	 Internal	 Consistency	 of	 Choice,	 and	 Revealed	 Preference	 Theory	















franca	 in	 a	 newly	 liberated	 former	 colony.	 Literature	 related	 to	 language	 choices	 at	 the	
microsocietal	 level	 has	 tended	 to	 focus	 on	 choices	 regarding	 foreign	 or	 second	 language	
acquisition	rather	than	addressing	the	daily	decisions	individuals	make	regarding	language	
use	 that,	 when	 combined	 with	 the	 language	 choices	 of	 other	 speakers,	 lead	 to	 either	
language	maintenance,	 language	 shift,	 or	 the	 reversal	 of	 language	 shift.2	Edwards	 (1985,	
cited	in	Karan,	2008),	attributed	language	choices	to	“pragmatic	decisions	in	which	another	
variety	is	seen	as	more	important	for	the	future”	(p.	71).	Edwards	argued	that	“‘pragmatic	
considerations’	 such	 as	power,	 social	 access,	 and	material	 advancement”	 (cited	 in	Karan,	







an	 additional	 language.	 However,	 there	 has	 not	 always	 been	 agreement	 about	 what	
constitutes	 motivation	 and	 how	 different	 types	 of	 motivation	 should	 be	 identified	 and	
categorized.	Gardner	and	Lambert	(1972)	first	proposed	that	language‐learning	motivation	
could	 be	 viewed	 as	 integrative.	 When	 integrative	 motivation	 is	 present,	 the	 language	
learner	 or	 user	 believes	 that	 particular	 language	 skills	 are	 necessary	 in	 order	 to	 fully	
participate	in	social	groups	that	use	the	target	language.	This	type	of	motivation,	which	is	
often	perceived	 as	 being	more	 likely	 to	 be	 internally	 generated,	 is	 often	 contrasted	with	
instrumental	 motivation,	 which	 is	 thought	 to	 stem	 more	 from	 external	 factors.	
Instrumental	 motivation	 (Gardner	 &	 MacIntyre,	 1991)	 influences	 a	 learner	 to	 study	 a	
language	because	there	is	something	to	gain	from	doing	so,	such	as	money	or	a	better	job.		
A	number	of	other	models	of	motivation	have	also	been	proposed,	 including	Dörnyei	and	
Ottó’s	 process	 model	 (1998,	 cited	 in	 Chen,	 Warden	 &	 Chang,	 2005),	 which	 divides	
motivation	 into	 three	 phases:	 pre,	 during,	 and	 post‐actional,	 and	 Noels	 et	 al.’s	 (2000)	
external	regulation/integrated	regulation	scale.	None	of	these	models,	however,	specifically	





of	 individual	 language	 choice	 decisions,”	 (p.	 2)	 and	 he	 views	motivations	 as	 being	 a	 key	
factor	 in	 shifting	 those	 choices	 in	 a	 direction	 that	 will	 lead	 to	 the	 success	 of	 language	






introduced	 the	 Perceived	 Benefit	 Model	 of	 Language	 Shift,	 based	 on	 the	 argument	 that	
“language	choice	decisions	(as	well	as	 language	acquisition	decisions)	are	influenced	by	a	
limited	 set	 of	 motivators”	 (p.	 2).	 His	 more	 recent	 work	 expands	 on	 the	 original	 four	
categories	of	motivations	proposed	in	previous	research,	and	includes	two	additional	types	
of	motivation.	While	Karan	presents	these	in	his	work	as	a	taxonomy	of	separate	language	
choice	motivations,	 he	 does	 emphasize	 the	 fact	 that	 these	motivations	 are	 seldom	 truly	
discrete	 items	 and	 in	 fact	 are	 more	 often	 manifested	 as	 overlapping	 and	 blended	





 Economic	Motivations	 –	 Language	 choices	 are	 made	 based	 on	 the	 potential	 for	
financial	benefit	that	is	attached	to	a	particular	language.	Karan	further	divides	this	
motivation	into	the	subcategories	of	job‐related,	trade‐related,	and	network‐related	
motivations.	 This	 category	 of	 motivation	 echoes	 the	 definition	 of	 instrumental	
motivation	 offered	 by	 Gardner	 &	 MacIntyre	 (1991).	 However,	 Karan	 appears	 to	
provide	a	somewhat	broader	definition	than	that	proposed	by	the	original	authors.		
 Social	Identity	Motivations	–	This	motivation	 is	 related	 to	 the	desire	 to	 identify,	 or	
not,	 with	 a	 particular	 group	 or	 person.	 The	 four	 subcategories	 of	 this	motivation	
include	prestige	group‐related,	 solidarity‐related,	distance‐related,	or	hero/villain‐	
related.	This	is	quite	similar	to	what	Gardner	and	Lambert	(1972)	term	integrative	




Identity	Motivations,	 he	 believes	 that	 in	 particular	 cases	 the	 prestige	 or	 power	 is	
directly	 tied	 to	 the	 language	 itself	 rather	 than	 the	 group	 or	 person	who	 uses	 the	
language,	and	so	a	separate	category	is	warranted.	




been	made	between	a	particular	 religion	or	 religious	being	and	a	 language.	Karan	
states	 that	 this	 type	 of	motivation	 can	 be	 a	 factor	 in	 a	 number	 of	 different	ways,	
including	when	a	religious	deity	 is	believed	 to	have	 linguistic	preferences,	when	a	
language	 is	 believed	 to	 be	 sacred,	 when	 sacred	 writings	 are	 available	 only	 in	 a	
particular	 language,	 or	 when	 the	 desire	 to	 disseminate	 religious	 ideas	 results	 in	
choices	regarding	language	behavior.		
This	 Taxonomy	 of	 Language	 Choice	 Motivations	 provides	 a	 framework	 by	 which	 the	

















4. What	 impact	 do	 participants’	 language	 choice	 motivations	 appear	 to	 have	 on	
language	revitalization	efforts	in	the	community?	
Research	Setting	
The	relatively	 isolated	community	of	Rio	Lindo3	is	 located	on	a	river	 that	 in	 this	 location	
serves	as	a	boundary	between	the	countries	of	Panama	and	Costa	Rica.	A	majority	of	 the	
approximately	300	members	who	live	in	this	relatively	isolated	community	self‐identifies	
as	 being	Bribri,	 the	 largest	 of	 Costa	Rica’s	 eight	 indigenous	 groups.4	The	number	of	 non‐
Bribri	 who	 currently	 reside	 in	 the	 community	 is	 quite	 small,	 probably	 less	 than	 three	
percent.	 It	 is	difficult	 to	determine	an	exact	number	since	some	community	members	are	
from	another	indigenous	group	but	have	married	someone	within	the	community	and	may	
now	 identify	 as	 Bribri.	 Only	 a	 very	 few	 are	 identified	 in	 the	 community	 as	 “outsiders,”	
which	means	not	only	are	they	not	Bribri,	they	are	also	nonindigenous.		
Also	 unclear	 is	 the	 number	 of	 Bribri,	 not	 only	 in	 Rio	 Lindo	 but	 throughout	 Costa	
Rica,	who	are	speakers	of	at	least	one	of	the	three	BriBri	dialects5	(Ethnologue,	2005).	The	
last	 40	 years	 have	 seen	 a	 growing	 shift	 toward	 Spanish	 monolingualism	 in	 Bribri	
communities	(World	Culture	Encyclopedia,	2007),	and	Rio	Lindo	is	no	exception.	Spanish	is	
currently	 the	 language	of	 communication	 in	all	 language	domains	within	 the	 community,	
and	 few	 community	 members	 are	 bilingual	 in	 Spanish	 and	 Bribri.	 The	 majority	 are	
monolingual	Spanish	speakers	(Blackwood,	2009).	Within	the	last	decade,	English	has	been	
introduced	 into	 the	 community	 more	 extensively	 than	 at	 any	 previous	 time.	 This	 is	
primarily	the	result	of	the	ecotourism	programs	that	have	been	established	by	community	
members	in	the	expectation	of	bringing	greater	financial	prosperity	to	this	area,	which	has	













It	 appears	 that	 few	 children	 in	 Rio	 Lindo	 are	 now	 learning	 Bribri	 as	 their	 first	
language.	This	has	been	the	case	in	this	particular	Bribri	community	since	the	early	1960s,	
when	 the	 government	 established	 a	 primary	 school	 in	 the	 community	 and	 classes	were	




school.6		 In	both	of	these	schools	the	primary	 language	of	 instruction	is	Spanish,	with	the	
primary	school	providing	instruction	in	Bribri	as	a	second	language7	twice	a	week	and	the	
secondary	school	providing	classes	in	English	as	a	foreign	language.	Additional	funding	has	
been	 requested	 from	 the	 Ministry	 of	 Education	 to	 provide	 instruction	 in	 Bribri	 at	 the	
secondary	level	as	well.	
Research	Participants	









of	 the	 parents	 who	 were	 interviewed	 have	 children	 in	 either	 the	 primary	 or	
secondary	school	or	 in	many	cases	 in	both	schools;	however,	 these	parents	do	not	





























sources	 include	 audiotaped	 semistructured	 interviews	 conducted	 in	 Spanish	 with	 9	











as	 illustrating	 Rio	 Lindo	 community	 members’	 language	 choices	 and	 language	 choice	
motivations	were	coded	according	to	one	of	the	six	motivation	categories.	Although	Karan	
notes	 that	 motivations	 are	 often	 “complex	 and	 combined,”	 for	 this	 study	 text	 segments	
were	not	assigned	to	more	than	one	category.	Because	one	of	the	research	questions	being	
explored	 in	 this	 study	 relates	 to	 the	 comparative	 strength	 of	 each	 motivating	 factor,	 it	
seemed	 important	 to	 code	 the	 text	 segments	 in	 only	 one	 category.	 For	 each	 segment,	 I	
made	a	judgment	regarding	which	category	the	text	appeared	to	best	fit.		
Ultimately,	any	overlap	between	categories	was	rare,	and	when	 it	was	noted,	with	
the	 exception	 of	 Economic	 motivation,	 usually	 appeared	 to	 exist	 between	 the	 two	
categories	with	 the	 greatest	 number	of	 segments	 assigned	 to	 them,	 rather	 than	between	
these	 two	categories	and	 the	other	 four.	 In	addition,	 some	 text	 segments	were	 identified	
that	seemed	to	indicate	motivations	that	did	not	fit	into	any	of	the	six	motivation	categories	
found	in	Karan’s	taxonomy.	To	accommodate	these	cases,	an	additional	category	of	“Other”	
was	 created	 which	 was	 later	 refined	 further	 to	 categorize	 what	 I	 believe	 are	 additional	
motivating	factors.10	Having	extracted	all	text	segments	from	the	interview	transcripts	and	
















well	 as	 addressing	 the	 impact	 that	 community	 members’	 language	 choice	 motivations	
appear	to	be	having	on	language	revitalization	efforts	in	the	community.	
	 The	 first	 research	 question,	 which	 asked	 what	 choices	 community	 members	 are	
making	regarding	language	learning	and	use,	may	appear	on	the	surface	to	be	perhaps	the	
simplest	 of	 the	 four	 research	 questions.	 However,	 analysis	 of	 the	 data	 indicates	 that	 the	
choices	being	made	are	far	from	generalized	across	the	community,	and	language	choices	
can	vary	a	great	deal	from	person	to	person.	As	a	result	of	the	establishment	of	the	primary	




whom	 are	 not	 able	 to	 speak	 Bribri	 and	 therefore	 cannot	 transmit	 knowledge	 of	 the	
language	 to	 their	 children.	 Recognition	 that	 Bribri	 is	 endangered	 has	 led	 to	 a	 renewed	
interest	in	the	language	in	recent	years	and	has	resulted	in	the	inclusion	of	Bribri	language	
classes	 twice	 a	 week	 in	 the	 primary	 school	 and	 individual	 efforts	 on	 the	 part	 of	 some	
community	members	to	relearn	the	language	they	knew	as	children,	but	subsequently	lost.	
As	one	mother	indicated,	
nosotros	 hemos	 ido	 aprendiendo	 porque	 nosotros	 ya	 lo	 perdimos	 pero	 estamos	
aprendiendo	…	no	puedo	manejarlo,	pero	he	superado	mucho	porque	antes	no	sabía	
nada,	nada,	nada,	ahora	por	lo	menos	…	casi	que	la	mitad		
[we	have	been	 learning	(the	 language)	because	we	 lost	 it,	but	we	are	 learning	…	 I	
can’t	 speak	 well,	 but	 I	 have	 come	 a	 long	 way	 because	 before	 I	 knew	 absolutely	
nothing,	but	now	at	least	[where	I	don’t	know	I	use	Spanish,	but]	it’s	about	half]	
	






[I	 think	 that	 English	 is	 very	 important	 and	 it	 would	 be	 very	 good	 that	 they	 (the	
students)	 learn	 English	 and	 Spanish	 …	 Now	 they	 want	 to	 rescue	 Bribri,	 but	 the	





	 In	 every	 setting	where	 observations	were	 done,	 including	 church	 services,	 soccer	
matches,	 recess,	work	 sites,	 and	 community	 gathering	 areas,	 only	 once	was	Bribri	 heard	
being	used.	It	is	evident	from	interviews	and	observations	that	the	language	of	choice	in	the	
community	 is	 overwhelmingly	 Spanish;	 however	 it	 is	 also	 clear	 that	 at	 least	 some11	
community	members	are	making	the	choice	to	learn	or	relearn	their	heritage	language	or	a	
foreign	language	such	as	English.		
	 We	will	 now	move	 to	 an	examination	of	 research	questions	 two	and	 three,	which	
attempt	 to	 identify	what	motivational	 factors	appear	 to	 influence	 language	choices	 in	 the	
community	and	the	comparative	strength	of	those	motivational	factors.	As	Table	1	shows,	
the	 primary	 motivations	 for	 language	 acquisition	 and	 use	 in	 this	 community	 are	
Communicative	 and	 Social	 Identity	Motivations.	 In	 this	 particular	 context	 it	 appears	 that	
Language	 Power	 and	 Prestige	 and	 Religious	 Motivations	 have	 no	 motivational	 power	



























































Students				 22	 							0	 					19 								0 							0 					0 						7	
Parents	 13	 							1	 					17 								0 							0 					0 						8	
Teachers	 	4	 							4	 					29 								0 							2 					0 						2	
Totals	 39	 							5	 				65 								0 							2 					0 				17	
											Table	1		Rio	Lindo	Language	Choice	Motivations		
	 Unlike	 parents	 and	 students,	 teachers	 seldom	 mentioned	 Communicative	
motivations	as	a	reason	for	language	choices	in	the	community	and	they	were	also	the	only	
group	 who	 mentioned	 Nationalistic	 and	 Political	 motivations.	 It	 should	 be	 pointed	 out,	
however,	that	the	two	teachers	who	noted	the	importance	of	students	knowing	and	using	




group	 rather	 than	with	 the	nation	 of	 Costa	Rica,	 and	 therefore	would	not	 be	 as	 likely	 to	
indicate	a	Nationalistic	or	Political	motivation.		
	 Karan	(2008)	states	that	“[P]eople	normally	choose	to	use	a	language	understood	by	
their	 interlocutors”	 (p.	 3).	 This	 was	 a	 primary	motivator	 for	 members	 of	 the	 Rio	 Lindo	
community.	As	one	secondary	student	noted,	 “En	el	resto	de	Costa	Rica	no	(hablan	Bribri)”	
[In	the	rest	of	Costa	Rica	they	don’t	speak	Bribri],	and	one	of	the	teachers	concurred	that	













when	 asked	 if	 they	 knew	 anyone	 who	 was	 a	 monolingual	 Bribri	 speaker,	 no	 one	 could	
answer	affirmatively.	However,	even	when	confronted	with	that	reality,	they	still	 insisted	
that	 it	 was	 important	 to	 know	 Bribri	 “just	 in	 case.”	 In	 a	 number	 of	 cases	 students	 also	
pointed	 out	 that	 one	 of	 their	 parents	 was	 a	 monolingual	 Spanish	 speaker.	 This	 made	
speaking	Spanish	in	the	home	a	necessity,	even	though	they	did	at	times	speak	Bribri	with	
the	 bilingual	 parent,	 although	 this	 might	 be	 limited	 to	 only	 isolated	 words	 or	 simple	
phrases.		
	 The	 strongest	 Language	 Choice	 Motivation	 was	 Social	 Identity,	 which	 was	
mentioned	 approximately	 25	 percent	 more	 than	 the	 next	 strongest	 motivation.	 Text	
segments	identified	for	this	motivator	related	to	both	Karan’s	subcategories	of	Solidarity‐	
related	 and	 Prestige	 Group‐related	 motivations.	 In	 the	 case	 of	 Solidarity‐related	
motivation,	 participants	 indicated	 a	 desire	 to	 maintain	 their	 culture	 through	 the	 use	 of	
their	 language.	 In	 expressing	 their	 strong	 belief	 in	 the	 importance	 of	 maintaining	 the	
language,	 community	 members	 used	 a	 variety	 of	 terms	 indicating	 a	 desire	 to	 “rescue,	
recover,	and	preserve”	the	language	as	well	as	terms	indicating	a	sense	of	ownership	such	
as	 “our”	and	“ours.”	When	asked	 to	give	a	 reason	 for	 the	need	 to	revitalize	 the	 language,	
emphasis	was	 always	 placed	 on	 the	 fact	 that	 the	 language	was	 something	 unique	 to	 the	
Bribri	 indigenous	 group,	 and	 therefore	 an	 important	 piece	 of	 their	 culture	 and	 their	
identity	as	a	group.	Responses	repeatedly	pointed	out	that	
Es	 la	 tradición	 de	 la	 gente	 siempre…	 hay	 que	mantener	 siempre	 el	 costumbre	 y	 la	
cultura		












[because	Bribri	 is	our	 language.	 It	may	be	that	one	can	 learn	in	Bribri	because	the	
language	is	ours,	unlike	Spanish]	
	
	 However,	 even	 though	 the	 participants	 appear	 to	 articulate	 a	 motivation	 to	
revitalize	the	language,	there	also	appears	to	be	a	motivation	to	move	away	from	Bribri	and	
closer	 to	 monolingual	 Spanish‐speaking	 status.	 Karan	 terms	 this	 a	 Prestige	 Group	
motivation.	While	this	type	of	motivation	can	motivate	people	to	choose	to	use	a	language,	









[Many	 people	 know	how	 to	 speak	Bribri,	 but	 if	 you	 speak	 to	 them	 in	Bribri,	 they	





























	 The	 final	 research	 question	 looks	 at	 the	 possible	 impact	 participants’	 language	
choice	 motivations	 may	 have	 on	 language	 revitalization	 efforts	 in	 the	 community.	 It	 is	
difficult	 to	measure	 impact	with	 any	degree	 of	 certainty	 using	 the	 limited	 data	 available	
here;	however,	it	appears	that	Social	Identity	motivations	may	have	the	greatest	impact	on	
language	 revitalization	 efforts.	 It	 is	 clear	 that	 in	 actuality	 Bribri	 is	 not	 necessary	 for	




motivations	 for	 those	 choices	 in	 a	Bribri	 indigenous	 community	 in	Costa	Rica,	 as	well	 as	
touching	on	the	possible	impact	those	Language	Choice	Motivations	may	have	on	language	
revitalization	 efforts.	 It	 is	 evident	 from	 statements	 made	 by	 the	 participants	 that	
community	members	have	a	positive	attitude	toward	languages	and	language	learning	and	
a	desire,	 at	 least	 in	 theory,	 to	 know	more	 than	one	 language.	 For	 a	 few	participants	 this	
positive	 attitude	 has	 translated	 into	 motivation	 to	 learn	 English	 or	 to	 learn	 or	 relearn	
Bribri;	 however,	 this	 is	 not	 always	 the	 case,	 possibly	 due	 to	 conflicting	 motivations.	 It	
became	apparent	in	conducting	the	analysis	that	a	simple	tally	of	the	number	of	mentions	
of	a	particular	Language	Choice	Motivation	was	not	sufficient	to	grasp	the	actual	strength	of	
a	particular	motivation.	Using	 the	 limited	data	available,	 it	 is	not	possible	 to	quantify	 the	
strength	 of	 each	 individual	 token.	 It	 became	 clear	 that	 a	 data	 collection	 instrument	
specifically	 designed	 to	 measure	 language	 choice	 motivations	 in	 an	 indigenous	 context	
would	be	necessary	 in	order	 to	 capture	 the	nuances	 related	 to	 the	motivational	 strength	
which	appears	in	this	study,	as	well	as	to	give	a	clearer	picture	of	the	motivations	at	work	
in	the	community.	The	findings	showed	few	references	to	Economic	motivations;	however,	





	 The	 findings	 provided	 here	 also	 demonstrate	 the	 possible	 need	 for	 further	
expansion	of	Karan’s	Taxonomy	of	Language	Choice	Motivations.	I	identified	two	additional	
motivations	that	Karan	does	not	appear	to	address.	These	two	motivations	are	Education	
and	Enjoyment.	 In	 the	 case	of	Education,	participants	 indicated	 the	necessity	of	knowing	
Spanish	 in	order	 to	become	educated,	 since	 this	 is	 the	 language	of	 instruction	 in	schools,	
and	 most	 books	 are	 in	 Spanish.	 While	 I	 believe	 Karan	 would	 link	 this	 to	 job‐related	
motivation	 that	 does	 not	 appear	 to	 be	 the	 case	 in	 this	 community,	 since	 labor	 is	 largely	









way.	 Further	 research	 is	 necessary	 to	 verify	 the	 validity	 of	 claiming	 that	 these	 two	
additional	motivations	exist	as	separate	categories	from	those	already	proposed	by	Karan.	
	 Perhaps	the	most	important	finding	of	this	particular	study	is	the	need	to	emphasize	
cultural	 connections	 as	 a	 way	 to	 enhance	 the	 chances	 for	 success	 in	 efforts	 at	 language	
revitalization.	 Unlike	 Casesnoves	 Ferrer	 and	 Sankoff’s	 (2003)	 study	 in	 Valencia,	 Spain,	
identity	does	not	 appear	 to	be	 the	primary	determinant	of	 language	 choice	 in	Rio	Lindo,	





between	 language	 choice	motivations	 and	 language	 revitalization	 efforts.	 This	 study	 has	
made	 a	 modest	 contribution	 to	 an	 understanding	 of	 this	 area	 of	 investigation,	 but	
considerable	 research	 is	 still	 necessary	 to	 create	 a	 robust	 research	 base	 that	 can	 give	 a	
clearer	 picture	 of	 the	 complex	 connections	 that	 appear	 to	 exist	 between	 motivation,	
language	choice,	and	language	revitalization	efforts.	The	findings	reported	here,	of	course,	






can	 help	 to	 expand	 on	 the	 findings	 of	 this	 study	 and	 provide	 a	 fuller	 understanding	 of	
language	choice	motivations	and	their	connections	to	language	revitalization:	
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